
 

Cognition and Learning 

 

We believe that developing Literacy skills at any level is important as it is likely to enhance the individual’s involvement 

within society. 

The Writing curriculum at John Watson School is informed by our Core Principles:  SLICE 

Safety Learning Independence  Communication Engagement 

 

JWS Curriculum: Writing 

Stages of Writing 

We assess pupils throughout the school to determine which Stage they are at: 

Intent: Unintentional Mark Making (P Level 1-2) 

At this stage children experiment with a variety of media on a sensory basis without the intention that a 

mark is being made. 

Features and Implementation Strategies 

Marks made through sensory play are incidental and adults need to draw attention to them to indicate that                  

their actions have an effect. 

 

A variety of experiences need to be given to pupils at this stage, both with gross and fine movements.  

 

Pupils need to be encouraged to feel a variety of sensory materials to support them to want to mark make. 

 

Making a sound through a sound beam or other instruments and resonance boards are also encouraging                

cause and effect in early mark making. 

 

Large movements are important at this stage and marks can be made by whole body movement 

Resources and Environment 

Appropriate activities for this stage are to make marks, which need to encourage both gross and fine 

movements. 

- in sand 

- in mud 

- with water 

- with paint 

- in shaving foam 

- in lentils 

- on an iPad 



 

Intent: Intentional Mark Making (P3/4) 

Children typically begin writing by scribbling and drawing and grasping the crayon or pencil with a full fist. A 

child is experimenting with space and form whilst creating a permanent record of his ideas and thoughts.  

Features and Implementation Strategies 

There is no distinction between drawing and writing 

Directionless scribbles begin to take on features of text that they see, eg. beginning horizontal, moving from                 

left to right. 

Scribbles eventually evolve into separate distinct characters 

Large gross movements are still important at this stage, crawling, climbing, riding a bike, mark making on a                  

large scale with whole arm strokes supports core muscle development which in turn supports fine motor                

skills. 

Resources and Environment 

Good resources for this stage are:  

- thick markers 

- crayons 

- unlined paper  

- paint brushes various sizes 

- giant chalks 

- sponge painting 

- foot/hand printing 

- bikes and experiences to develop gross motor 

- musical instruments and equipment 

 

Intent: Letter-Like Forms and Shapes (pre KS Standards) 

At this stage learners begin to display their understanding that writers use symbols to convey their 

meaning. Writing begins to include shapes (circles, squares) and other figures. They might typically write 

something and ask, “what does this say?” There is little attention paid to orientation of forms and shapes to 

space (ie; they appear in random places within the writing or drawing 

Features and Implementation Strategies 

● Children begin to make separate marks to represent writing 

● Writing with letter like forms and a few letter shapes 

● May be producing random strings of letters (may not yet connect letters to the sounds in spoken                 

language) 

● May start by reproducing the first letter of their name, then other significant letters 

● May mix symbols and numbers with random letter like forms and conventional letters 

● Often no sound/symbol match at this stage 

● Assign a meaning to what has been written 

● Message centres/post offices/role play within the class support writing at this stage - writing              

messages to learners can encourage them to want to write back 

Resources and Environment 



Good resources for this stage are: 

- tubs of different markers 

- crayons 

- paper, plain/lined/squares/diaries/calendars 

- paint brushes and utensils 

- iPads/computers 

- Symbol writing apps and devices 

 

Intent: Letters (early phonetic Stage) (pre KS Standards) 

As a child’s writing continues to develop. They will begin to use random letters. Most children begin with 

consonants, especially those in their name. Compositions are usually strings of uppercase consonants, 

without attention to spaces between words, or directionally. At the beginning of the stage, there remains a 

lack of sound symbol correspondence between the words they are trying to write and he letters they use. 

Later efforts may include letters for the salient sounds in words and include their name. 

Features and Implementation Strategies 

● Begin to use a letter or group of letters to represent the sounds that they hear in a word 

● Beginning to invent spellings but they are increasingly systematic and easily understood 

● Often represent salient sounds (most prominent/distinct - either to hear or feel in the mouth as the                 

word is spoken) 

● May confuse sounds because they feel the same e.g. f and v when spoken 

Resources and Environment 

Good resources for this stage are: 

- different types of paper, including memo pads, envelopes, lined paper and 

- smaller pens and pencils  

- tubs of foam letters and letter magnets 

- iPads/computers 

- Symbol writing apps and devices 

- activities that promote phonics - sound/letter hunt, Initial sound games, listening games 

 

Intent: Letters and Spaces (pre KS standards/end of year one objectives) 

Writers begin to write the beginning and ending of sounds and separating each word as they write. They 

begin to write CVC words and CVVC words develop over time. 

Features and Implementation Strategies 

● As beginner writers practice their craft, they are learning many concepts about print.  

● When a child points to individual words on a page when reading and works to match their speech to 

a printed word, a concept of a word is developing.  

● This awareness of the purpose and existence of spaces separating words and that spoken words 

match to printed words is known as a concept of Word.  

● Adults watch young writers insert these important spaces in their own work. Guided either by an 

index finger in-between each word or by lines drawn by the teacher, children demonstrate 

one-to-one correspondence with words.  



● At this stage, children write with beginning and ending sounds.  

● They also may begin to spell some common words correctly.  

● Vowels may be inserted into words. As students transition to more conventional writers, they will 

begin to write words the way they sound.  

● Punctuation begins as writers experiment with forming sentences. 

● Consistently write with spaces between words 

● May use a letter name strategy e.g. spelling “eight” as “at” 

● Able to finger point accurately to the names to help them identify words of a memorised rhyme and                  

self-correct if they get off track. 

● Use knowledge of letter sounds and names to help them identify words, but often guess based on                 

initial and end sound without attending to the medial vowel sounds. 

● Write their own name and other simple words from memory, including some irregular common              

words 

Resources and Environment 

Good resources for this stage are: 

- Different types of pens 

- Lined paper 

- Forms to fill in 

- Name writing framework 

- ipad/symbol writers and other devices 

- Role play still important 

- Provide real reasons to write 

 

 

Intent: Conventional/Corrective Writing and Spelling 

At this stage, children spell most words correctly, with a reliance on phonics knowledge to spell longer 

words. Writers use punctuation marks correctly and use capital letters and lower case letters in the correct 

places. Writing for different purposes becomes more important. As students progress through the writing 

stages, various pieces become more automatic and fluent. Handwriting becomes easier, as does the spelling 

of a majority of words. 

Features and Implementation Strategies 

The speller knows the English orthographic system and its basic rules. The correct speller fundamentally 

understands how to deal with such things as prefixes and suffixes, silent consonants, alternative spellings 

and irregular spellings. A large number of learned words are accumulated and the speller recognises 

incorrect forms. The child’s generalisations about spelling and knowledge of exceptions are usually correct. 

Resources and Environment 

Ideas to support at this stage: 

- Write signs/labels around the school and environment 

- Write a letter to a friend 

- Encourage storybook language on a story framework to encourage “Once upon a time,” and 

“happily ever after” 

- Use clicker/other apps/devices to create sentences 



- Provide a variety of writing experiences in different genres and for different audiences 

 

Hand and Grasp Development 

Some children who have a physical disability are inhibited which can produce a barrier to accessing some 

of these activities. In these cases we consult with the OT and ICT support to look for the best form of 

communication for individuals. 

 

Other pupils generally follow the developmental stages below: 

-Palmar grasp 

-Tripod grasp 

-Pincer grasp 

 

 

 

 


